B.1 PROPOSAL FORMAT/TEMPLATE FOR EXTENSION PROJECT
J.H. Cerilles State College – Extension Office  |  Fillable template – replace the instructional text in each box with your own content.
PART I
PROJECT SUMMARY
	A. Title:
	Project LAMDAG-BASA’G SULAT: A Foundational Reading and Writing Advancement and Mentoring Project for Key Stage 1 Learners

	B. Implementer:
	J.H. Cerilles State College
School of Teacher Education
Bachelor of Elementary Education Program

	C. Project Team
	Ruther D. Bianan – Project Leader | Elementary Education
Dr. Mariza S. Balatero – Assistant Project Leader | Elementary Education
Allen Day S. Mori – Member | Elementary Education
Darlin Jane T. Balbastro – Member | Elementary Education
Dr. Mary Juliet A. Doño – Member | Elementary Education
Dr. Rey S. Pepito – Member | Elementary Education
Venus M. Avenido – Member | Elementary Education
Rhea T. Mandaya – Member | Elementary Education
BEEd IV students

	D. Target Group
	Key Stage 1 elementary pupils (Grade 1 – 3)

	E. Cooperating Agencies
	Department of Education, Zamboanga del Sur Division
J.H. Cerilles State College, Community Extension and Services Office
BLGU Dilud, Dumingag, Zamboanga del Sur
LGU Dumingag, Zamboanga del Sur


	F. Timeframe
	18 months


	G. Financial Requirement
	147,264.25

	H. Impact Statement
	The project is expected to contribute to improved foundational learning among Key Stage 1 pupils by providing targeted support in reading and writing. It will also strengthen school-community partnership, build the intervention capacity of partner teachers, and provide supervised field-based learning experiences for BEEd pre-service teachers. At the institutional level, it operationalizes the BEEd Program's external extension commitment under BEEdA CARES and provides continuity to Project LAMDAG through a more focused and sustainable intervention model.
 

	I. Summary
	Project LAMDAG-READ is a focused external extension project of the BEEd Program that builds on the completed Project LAMDAG (Literacy Advancement and Mentoring to Develop Academic Growth). It will serve Key Stage 1 learners (Grades 1–3) of Dilud Elementary School, Dumingag II District, through a targeted cycle of diagnosis, differentiated intervention, progress monitoring, and sustainability planning. Unlike the previous broad intervention, the project concentrates on foundational literacy, with reading and writing treated as complementary competencies. Learners will be assessed to determine specific needs, grouped according to skill gaps, provided structured literacy mentoring, and reassessed to document learning gains. BEEd pre-service teachers will participate as supervised literacy mentors, strengthening both community service and authentic teacher preparation. The project will also develop a school-based literacy toolkit and turnover plan so that effective practices can continue after the extension period.
 


PART II
PROJECT DETAILS
A. Background and Justification.
Give an overview of the program, discussing the factors that led to its conceptualization. Describe the problems identified through action research, baseline data, surveys, or other research mechanisms that the project aims to address through appropriate interventions.
Project LAMDAG previously provided integrated reading, writing, and numeracy enhancement interventions to elementary learners at Caridad Elementary School, Dumingag II District, Division of Zamboanga del Sur. Its implementation demonstrated the value of direct, community-based learning support and collaboration between the BEEd Program and a partner school. At the same time, the experience revealed an important implementation lesson: combining several foundational domains within a single intervention can make the project demanding to manage and can limit the depth of attention given to particular core skills. The proposed Project LAMDAG: BASA’G SULAT responds to this lesson by narrowing the extension focus to foundational literacy, specifically reading and writing, thereby allowing the project team to provide more sustained, targeted, and intensive support to learners.
The project is particularly relevant to Key Stage 1, where foundational literacy skills are established and where early difficulties can have implications for learners’ subsequent academic development. The Department of Education’s MATATAG Curriculum places explicit emphasis on foundational skills in the early grades, including a dedicated Reading and Literacy learning area in Grade 1. Its Reading and Literacy Curriculum Guide encompasses competencies related to phonological awareness, phonics and word study, vocabulary, comprehension, and other foundational literacy skills. These curricular directions underscore the importance of providing developmentally appropriate and systematic interventions that address learners’ foundational reading and writing needs during the early years of schooling.
National evidence further reinforces the need for targeted early-grade literacy support. The EDCOM 2 reported, based on DepEd literacy assessments, that only about 47.74% of Key Stage 1 learners were reading at grade level at the end of School Year 2024–2025. The National Education Plan 2026–2035 likewise identifies increased grade-level reading among Key Stage 1 learners as a priority outcome. These conditions highlight the continuing need for school- and community-based initiatives that complement regular classroom instruction and provide additional support to learners who have not yet developed essential foundational literacy competencies.
The selection of Dilud Elementary School as the project site was based on the recommendation of the District Supervisor, who identified a significant number of learners experiencing difficulties in reading performance. These learning challenges were associated with contextual factors such as socioeconomic conditions, the distance between learners’ homes and the school, and limited parental or home-based academic support. Within this context, Project LAMDAG: BASA’G SULAT will not assume that learners have uniform literacy needs. Instead, a diagnostic assessment will be conducted to establish the baseline performance of participating learners in word recognition, reading comprehension, and writing. The results will be used to profile learners and guide the differentiation of intervention activities according to their identified needs.
To address these needs, the project will employ evidence-informed instructional approaches supported by recent studies. For reading, Systematic Phonics-Based Instruction will serve as the principal intervention strategy for developing foundational skills that support accurate word recognition. This will include systematic instruction in phonological awareness, sound–letter relationships, blending, decoding, and word reading. The selection of this approach is supported by the action research of Joaquin et al. (2025), which found that Systematic Phonics-Based Instruction significantly improved pupils’ decoding skills and overall literacy performance. Similarly, Basañez et al. (2026) confirmed that a phonics-based reading intervention is an effective strategy for strengthening beginning reading skills among early-grade learners. These findings provide a strong empirical basis for using systematic phonics as a core component of the project's reading intervention.
The reading intervention will not, however, be limited to decoding and word recognition. Once foundational word-reading skills are strengthened, learners will be provided opportunities to apply these skills through connected-text reading and explicit comprehension activities. This approach recognizes that successful reading requires learners not only to recognize words accurately but also to construct meaning from what they read. Thus, the intended reading outcomes of the project are improved word recognition and reading comprehension, with systematic phonics providing the primary instructional pathway toward these outcomes.
Explicit Instruction will complement the phonics-based reading intervention by providing a clear, structured, and guided approach to teaching targeted literacy skills. The use of explicit instruction is informed by the findings of Leotta and Ahmad (2025), whose study provides support for the effectiveness of explicit instructional practices in facilitating learners’ acquisition of targeted skills. In the project, explicit instruction will involve clear teacher or mentor modeling, guided practice, corrective feedback, and opportunities for learners to gradually demonstrate skills independently. This structured approach is particularly appropriate for learners who require additional support in developing foundational literacy competencies.
For writing, the project will employ Written Corrective Feedback (WCF) as the principal intervention strategy. WCF will address identified writing errors through an iterative process of writing, targeted feedback, correction, revision, and rewriting. Its inclusion is supported by Paulina (2025), who found that students taught using written corrective feedback achieved higher writing performance than those who did not receive such intervention. In Project LAMDAG: BASA’G SULAT, learners will therefore be given regular opportunities to produce written work, receive specific feedback on identified areas for improvement, revise their outputs, and apply the feedback to subsequent writing tasks. This process is intended to promote not only improved writing performance but also greater learner awareness of errors and responsibility for improving their own written work.
Ultimately, Project LAMDAG: BASA’G SULAT seeks to contribute to the improvement of foundational literacy among Key Stage 1 learners by providing a focused, sustained, and evidence-informed reading and writing intervention. More than addressing immediate learning gaps, the project aims to strengthen collaboration between JHCSC and the partner school, develop the literacy mentoring competencies of future teachers, and establish a manageable and potentially sustainable school-based literacy support model that can be continued, refined, and adapted for other learners and partner schools in the future. 
 
A.1 Alignment to Global, National, and Institutional Frameworks
A.1.1 S.D.G. (Sustainable Development Goal)
· SDG 4 – Quality Education, particularly Target 4.1 on effective learning outcomes and Indicator 4.1.1 concerning minimum proficiency in reading and mathematics at the end of primary education. 
· SDG 10 – Reduced Inequalities by providing targeted learning support to pupils who require additional assistance. 
A.1.2 A.C.H.I.E.V.E.
(Advanced and Accessible Lifelong Learning, Centralized Human Capital Development, Harmonized SDG-Based Research and Innovation, Integrated Real-Time Data and Analytics, Expanded Internationalization Strategies, Vitalized Policies and Governance, Effective and Efficient Public Service)
· Advanced and Accessible Lifelong Learning through targeted foundational literacy support;
· Centralized Human Capital Development through supervised BEEd mentor development; and 
· Integrated Real-Time Data and Analytics through baseline, progress-monitoring, and post-intervention learner data.
A.1.3 R.E.S.I.L.I.E.N.T.
(Research-driven, SDG-based, and industry responsive education, Empowered Communities and Effective Public Service, Strategic student affairs, culture, International Institutional linkages, and development, Learning Excellence anchored in Quality Assurance, accreditation and Partnerships, Inclusive Governance and Vitalized Policies, Enhanced research culture with global relevance and innovation impact, Nurtured Professional Excellence and Workforce Development, Technology integration & Infrastructure Development for Advancement and Real-time Analytics)
· Research-driven, SDG-based, and industry-responsive education through evidence-informed intervention; 
· Empowered communities and effective public service through school-community partnership; 
· Learning excellence anchored in Quality Assurance, accreditation, and partnerships through structured monitoring and evaluation; and 
· Nurtured professional excellence and workforce development through authentic practice for future elementary teachers.
A.1.4 T.A.B.A.N.G.E.
(Technology and Literacy initiatives, Agriculture and Aquatic Resources Management, Barangay Empowerment and Good Governance, Adopt a Community, Nutrition and Health Programs, Gender Development and Income Generation, Environmental Resource Conservation and Disaster Risk Reduction)
· Technology and Literacy Initiatives through the development and use of accessible literacy materials and, where appropriate, digital resources; and 
· Adopt a Community through sustained partnership with Dilud Elementary School and the Dumingag II District.
B. Specific Objectives.
State the objectives the project seeks to achieve.
· Implement Systematic Phonics-Based Instruction as the core reading intervention and Written Corrective Feedback as the writing intervention, differentiated according to identified learner needs.
· Improve participating learners' word-recognition and reading-comprehension performance from baseline to post-intervention.
· Improve participating learners' writing performance in targeted areas identified through diagnostic writing samples.
· Engage supervised BEEd pre-service teachers in authentic literacy mentoring and community extension practice.
· Strengthen partner teachers' capacity to use targeted literacy support strategies and learner progress information.
· Develop and turn over a LAMDAG-BASA’G SULAT literacy intervention toolkit and sustainability plan for continued school-based use.
C. Logical Framework.
A structured planning tool that organizes a project’s objectives, activities, and results into a clear matrix, showing how actions lead to measurable outcomes and long-term impact. Outline the set of activities and their corresponding outcomes, showing how they fulfill one or more of the project’s objectives. Include the overall structure and project plan if applicable.
	Particular
	Indicators
	Means of Verification
	Assumptions

	Goal
	Improved foundational literacy among participating Key Stage 1 learners, particularly in word recognition, reading comprehension, and targeted writing performance.
	Baseline and post-intervention assessment results; project evaluation report; partner-school feedback.
	Learners attend regularly; school supports implementation; assessment procedures are implemented consistently.

	Purpose
	Provide a focused, evidence-informed, and sustainable literacy intervention using Systematic Phonics-Based Instruction for reading and Explicit instruction and Written Corrective Feedback for writing.
	Targeted intervention delivered to identified learners; learner profiles and intervention plans completed; progress documented.
	Learner needs are accurately identified; mentors and teachers have sufficient time and resources.

	Outputs
	Learner literacy profiles and baseline report; Differentiated reading and writing intervention plans/materials; Structured literacy mentoring sessions; Progress-monitoring records and learner work portfolios; Teacher/parent support materials; Post-intervention assessment report; LAMDAG-READ Literacy Intervention Toolkit and sustainability/turnover plan
	Attendance/session records; learner portfolios; intervention materials; assessment reports; toolkit; turnover documents.
	Materials and personnel are available; partner-school schedules permit implementation.

	Outcomes
	Improved word recognition; improved reading comprehension; improved targeted writing performance; increased learner engagement and confidence in literacy tasks; Improved capacity of partner teachers and BEEd mentors to provide targeted support; A school-based literacy support mechanism that can be continued by the partner school
	Pre/post results; progress-monitoring records; teacher/mentor feedback; sustainability agreement.
	Learners participate actively; interventions are delivered with reasonable fidelity.

	Activities
	Partnership coordination; diagnostic assessment; mentor orientation and material preparation; differentiated intervention cycles; progress monitoring; teacher/parent support; post-assessment; evaluation, documentation, and turnover.
	Approved work plan, attendance sheets, session plans, monitoring forms, assessment tools, documentation.
	No major disruption prevents completion; institutional and school approvals are secured.


D. Methodology.
The systematic approach or set of methods used to deliver knowledge, skills, and services to the target community. It explains how the project will be carried out — the strategies, techniques, and processes that connect experts with beneficiaries. It is not just about activities, but about the approach and techniques chosen to ensure learning, adoption, and impact.
The project will use a targeted, learner-centered extension approach following the processes of diagnosing, profiling, designing, intervening, monitoring, evaluating, and sustaining. The reading strand will use Systematic Phonics-Based Instruction through explicit and sequential work on phonological awareness, sound–letter relationships, blending, decoding, and word recognition, followed by connected-text reading and explicit comprehension activities. The writing strand will use Written Corrective Feedback to identify priority error patterns, provide targeted feedback, guide learners in correcting and revising their work, and monitor recurring errors. Intervention content and intensity will be differentiated according to learner profiles. BEEd mentors will work under faculty and partner-teacher supervision. The team shall conduct the site visitation and intervention implementation every Friday during the duration of the project implementation.

	Activity
	Description
	Target Participants
	Timeframe
	Responsible
	Expected Output

	Partnership and orientation
	Coordinate with Dilud Elementary School; confirm beneficiary selection, schedule, roles, safeguarding, and implementation arrangements.
	School administrators, teachers, BEEd project team
	Month 1
	Project Leader; Partner School Focal Person
	Approved implementation plan and beneficiary list

	Baseline literacy diagnosis and profiling
	Assess word recognition/decoding, reading comprehension, and writing performance using appropriate diagnostic tools and prepare learner literacy profiles. Existing school assessment data may be used where appropriate and authorized.
	Selected Grade 1–3 learners, BEEd project team
	Month 1-2
	Assessment Team; Partner Teachers

	Baseline assessment report and learner profiles

	Preparation of Materials and Activities
	Develop and organize phonics-based reading materials, word recognition and decoding activities, reading comprehension tasks, writing prompts, written corrective feedback guides, learner worksheets, and monitoring tools.
	Project team, BEEd pre-service teachers
	Month 3
	Project Leader, BEEd Faculty, BEEd Pre-service Teachers
	Intervention materials and monitoring tools

	Project Launching and MOA Signing
	Conduct the formal project launching, orientation of stakeholders, and signing of the Memorandum of Agreement with the partner school.
	Key Stage 1 learners, parents/guardians, partner-school teachers, school administrators, BEEd faculty, BEEd pre-service teachers, JHCSC Extension Office representatives, and other stakeholders
	Month 4
	Project Leader, BEEd Faculty, Partner School Administrator/Teachers
	Project launching documentation, signed and notarized MOA

	Mentor preparation
	Orient BEEd mentors on systematic phonics-based instruction, connected-text/comprehension activities, Written Corrective Feedback, child protection, documentation, and learner feedback.
	BEEd mentors; faculty supervisors
	Month 4
	Faculty Team
	Mentor orientation and intervention plans

	Targeted literacy intervention

· Phase 1
	· Conduct systematic phonics-based instruction focusing on phonological awareness, letter–sound relationships, blending, decoding, and basic word recognition.
· Introduce guided writing activities with targeted written corrective feedback.
	Grade 1–3 learners
	Months 5–10
	BEEd Faculty, BEEd Pre-service Teachers, Partner-School Teachers
	· Improved foundational decoding and word recognition
· Initial writing samples and revisions

	· Phase 2
	· Continue systematic phonics instruction through increasingly complex decoding and word-recognition activities. Conduct guided reading and introduce short, level-appropriate texts. 
· Continue writing activities with written corrective feedback, revision, and rewriting.
	
	
	
	· Improved word recognition and reading fluency
· Initial writing samples and revisions

	· Phase 3
	· Strengthen word recognition and connected-text reading while developing literal comprehension through vocabulary, questioning, sequencing, identifying key details, and retelling activities. 
· Continue sentence-level writing and corrective feedback.
	
	
	
	· Improved word recognition and reading fluency
· Improved sentence construction and writing accuracy

	· Phase 4
	· Intensify reading comprehension through guided reading, comprehension questioning, vocabulary development, main idea and supporting details, sequencing, and simple inference. 
· Develop paragraph-level writing through drafting, feedback, revision, and rewriting.
	
	
	
	· Improved reading comprehension
· Improved paragraph-level writing skill

	· Phase 5
	· Integrate reading and writing through read-to-write activities, written responses to texts, vocabulary application, retelling, and short composition tasks. 
· Provide differentiated support based on learner progress.
	
	
	
	· Integrated literacy outputs


	Progress monitoring
	Use brief word-recognition/decoding checks, comprehension checks, connected-text reading records, writing samples, feedback/revision records, and teacher observations to adjust intervention.
	Grade 1–3 learners
	Months 5 - 10
	BEEd Faculty, BEEd Pre-service Teachers, Partner-School Teachers
	Progress-monitoring records and revised plans

	Literacy Consolidation Activities
	Reinforce previously developed skills through review, guided reading, independent practice, writing activities, and literacy performance tasks. Prepare learners for the post-intervention assessment.
	Grade 1–3 learners
	Month 10 - 11
	BEEd Faculty, BEEd Pre-service Teachers, Partner-School Teachers
	Consolidated literacy skills and learner outputs

	Teacher/parent support
	Provide practical guidance/materials that help adults reinforce literacy skills beyond the mentoring sessions.
	Teachers; parents/guardians
	Months 5 - 10
	Faculty Team; Partner School
	Support materials/orientation outputs

	Post-assessment and evaluation
	Conduct post-assessment, compare results with baseline, document implementation lessons, and identify learners requiring continued support.
	Selected learners; teachers
	Month 11
	Assessment/Evaluation Team
	Post-assessment and project evaluation report

	Culmination Activity
	Conduct a culminating activity to celebrate the completion of the literacy intervention and recognize the participation and accomplishments of the learners.
	Key Stage 1 learners, parents/guardians, partner-school teachers, school administrators, BEEd faculty, BEEd pre-service teachers, JHCSC Extension Office representatives, and other stakeholders
	Month 12
	BEEd project team, BEEd Pre-service Teachers, Partner-School Teachers and School Head
	Culmination program; learner literacy portfolio/output exhibit; recognition of participating learners and implementers; documented project accomplishments; and stakeholder feedback

	Turnover and sustainability
	Turn over toolkit/materials and agree on continuation arrangements with the partner school.
	Partner School
	Month 12
	Project Leader; School Focal Person
	Toolkit and sustainability plan


Project Implementation Structure
1. Warm-up/Review – 10 minutes
Review previously learned skills.
2. Reading Intervention – 30 minutes
Systematic phonics, decoding, word recognition, or comprehension activity.
3. Writing Intervention – 25 minutes
Writing task → written corrective feedback → revision/rewrite.
4. Literacy Application – 15 minutes
Short reading-writing integration activity.
5. Progress Check – 10 minutes
Quick individual or group performance check and documentation.
E. Line-Item Budget.
This section outlines the general expenses related to the project. The sample table below serves as a guide—budget items may vary depending on the nature of each project.
	Budget Item
	Particular Item
	Quantity
	Estimated Cost
	Total

	1. Operating Cost
	
	
	
	

	  1.1 Supplies
	
	
	
	

	
	Long bond paper (8.5”x13”)
	2 boxes
	1, 250.00
	2,500.00

	
	Short bond paper (8.5”x11”)
	2 boxes
	1, 250.00
	2,500.00

	
	A4-size bond paper (8.27”x11.69”)
	3 boxes
	1, 250.00
	3,750.00

	
	Epson Ink (Black)
	10 bottles
	300
	3,000.00

	
	Epson Ink (Magenta)
	5 bottles
	350
	1,750.00

	
	Epson Ink (Yellow)
	5 bottles
	350
	1,750.00

	
	Epson Ink (Cyan)
	5 bottles
	350
	1,750.00

	
	Ball pen (Red)
	2 boxes
	100
	200.00

	
	Ball pen (Black)
	2 boxes
	100
	200.00

	
	Pencil (Mongol #2)
	10 boxes
	100
	1,000.00

	
	Leis
	20 pcs.
	75
	1,500.00

	
	Special Paper
	5 reams
	75
	375

	
	Certificate paper
	10 reams
	75
	750

	
	Beneficiaries Token During the Culmination 
	50 pcs 
	250.00
	12,500.00

	
	Sub-total 
	33,525.00

	Tarpaulin 
	Tarpaulin project site (4’x6’)
	1 pc.
	600
	600

	
	Tarpaulin to be used during training (4’x6’)
	1 pc
	600
	600

	
	Culmination Tarp (4’x6’)
	1 pc.
	600
	600

	T-shirt 
	Proponents T-shirt with collar (turquoise) with print
	8 pax
	400
	3,200.00

	
	Beneficiaries’ T-shirt
	50 pax
	200
	10,000.00

	
	Sub-Total 
	15,000.00

	Travel Costs and Food Expenses 

	
	Fare/Transportation
	1 lump
	6,000.00
	6,000.00

	
	Snacks during the Site visitation and consultation meeting
	26 pax
	50.00/ session
	3,700.00

	
	Snacks during Committee Planning and Organizing
	15 pax
	50.00/session
	750.00

	
	Food during Project Launching and MOA Signing
	80 pax
	150.00
	12,000.00

	
	Snacks and refreshments for participants for 24 learning sessions
	50 pax
	50.00
	60,000.00

	
	Food (Culmination)
	80 pax
	150.00
	12,000.00

	
	
	
	Sub-Total
	94,450.00

	Other Miscellaneous
	
	
	
	4,289.25

	Total Budget
	
	
	
	₱147,264.25




PART III
DOCUMENTARY ATTACHMENTS
A. Copy of the action research output used as the basis for the extension program
B. Comprehensive assessment report and related paraphernalia (e.g., survey questionnaire)
C. Consent forms from target beneficiaries
D. Location map of the project site
E. Copy of the Memorandum of Understanding (MOU) or Memorandum of Agreement (MOA) with partners and sponsors, if applicable
F. Other relevant documents
